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ABSTRACT " ' ' , ' * 

- A language program was developed which. was based 'on 
three areas of psycholinguistic abilities associated with auditory 
processes. The major aim of this study was to test the effect of this 
specially devised program on reading competence-. Anq^her aim was to ^ 
test the ^effect . of the program on reading \ttitude and spelling 
competence. Fifth grade* child ren in two regular primary schools . 
formed the' sample. In one of the schpols, average^ to. above average^ 
readers w.ere^ studied', while in the other school average to below 
average readers were studied. It is concluded that (1) reaCding ; 
competence is influenced by primary lan'guage competence^; • (2)^. a ' 
rejnedial program in'pfimary school reading is more effective if • it 
inclucles language activities based on the auditor/ vocal aspects of 
primary language; (3) additional reading will not help children in 
the/regular pri^nary* school' who read below their chronological age; 
(U) the experimental group which made si-gnificant gains did so in^ the 
comparatively short time ,of seven weeks; aad (5) spelling ability and 
reading attitude were not significantly changed by the oral language ' 
program during the $even weeks the pro'gram wa5 in opefafion. (RB) 
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SUMMAllY 



r /Aim 



TKe major aim of this study w^s to* test tlie Effect of a specially 
devised , language program on^ reading competence ,The» three areas of 
psycholinguistio abilities on which the ^program was based were those 
associated with aucjitdry processes ♦ *- ' • 

♦ ' 

.The other aims were .to* test the effect of. the special program on 
readipg attitude an<2t spellijjg* competence, * ' - / 

^.s^ f ' • ' * 

.Method . « c > " 

Grade 5 'children in two, regular primary schools formed the samp^le. 
fn one of th^ schools, average to- ^ove average readers were studied. 
In the other school, .average to. below average xeWers were studied. 

. .• .. ^- . . 

** Matched 1 samples of students within , each school were assigned- to the 
experimental oral language program and to. a supplementary reading, program. 

The "tests used as. the basis for the^selection of groups at both 
these school's were:- - , < . ' 

. , ' ' . ■«i ^ 

ACER J,unioi: Non-Vprbal ^test of ' general ability 

' / ' ' * . " 

GAP Reading Comprehension tests. Forms B and^R^ 



. A Reading Attitude* test 'devise^d .by.tjie* Researclii 

\ .and Curriculum Branch , * 

* ' ^ - * 

A spelling test based on ArvidsLon's New Zealand lists. 
. Results- . • , . \ • • 



1. Amongst children whose original reading performance was average to* 
^* ^ below average, gains in reading competence were significantly greater ^ 
for those given* the oral language program than for thpse given a 
supplementary reading program. ^ ^ ^ 



2,. Improvement by the average to above average readers was not signifi- 
cantly ^greater for those given, th^ oral, language program than f or ^ 
those given a sup£>lementary reading program*. * ' 

- . . ' f 

3. .Changes in reading attitude were small but negative during the s^ven' 
'weeks in wViich the program operated. There were no significant dif- 
• ferences between the groupfe in the size of the-'chahge. •* 
i ■■. . • • ■ - ^.^ . 

^ 4. Improvements ii> spelling ability were not significantly different for 



the two groups* 



(iii) 



1, Reading competence is influenced by oral -language competence. 

2, * . Remedial programs in primaaj-y school readihgfwbuld 'b^e mbr effecj;- 

iLve if they included language activities based on. the audi*tory 
aspect^ of primary iangvi,age. \^ ' - % 

*• * ' ^ 

3, ^Conventional, remediation techniques - (i.e, 'extra reading for pupils 
• experiencing reading dif f iculti^ete) need re-appraisal. 



^ L INTRODUCTION 



Research "undertaken in Queensland wijbh cerebral palsied, deaf, ^ 
visually handicapped, and mentally handicapped childi^n leaves no doubt 
that the reading of , many pupils is. retarded because of primary '(oral) 
language deficits.^ * During the course of this research it has been 
obser;ved moreover, that improvement in primary language transfers to 
reading. * * . " , 

A pilot study involving retarde4' readers with an I,Q. range of 
90-103 in a fairly^ typical metropolitan^ primary school revealed- major 
differences between good and poor readers ;lri a numbex of the auditory 
subtests^ of the Illinois Test of Psycho linguistic Abilities,* 

In* view of these previous research findings it was considered 
that sufficient evi^epce existed to indicate that -a specially devised 
.language program bailed on aiiditory abilities .would be likely to improve 
••the ^reading competence of children in the regular primary school. 

« ~ • ». 

Teachers who had been involved in the research on language 
programs >with a-typical children commented that they had. noticed an 
improvement in spelling following- the children's ^periences in the 
, research program, ' it was therefore decided 'that the sp^elling competence 
of^ children exposed to language' improvement programs should also be 
investigated. " . * • . . - 

i 

, The research and developnent work connected witU language * ^ 

teaching, was extended fur.ther in the presept study with regular 
^primary schools, * - , * ^ y *■ ' ' 

. Sample Tested ' • ^ , , , 

^ Grade children from two outer metroj^litan schools were used. 

' in the experiment. One sphqol had not been 'Anq tstablished and vjas * 
situated in a 'relatively low soci'o-ecpnoihic area. From it, below 
average to average readers \^re selected. From the' other school 
average to above average readers were selectetJ, 



1. 'BuUcUn 34: Psycholinguistic Research in Queensland Schools 1961-66, Research and Curriculum Branch, 
Department of EducaCion, Queensland, ji968.^.p.48 ^ ^ 



2. ibid, p.46 
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Tests Used. / . / 

The tests used as the basxs for the' selection ^of gropps,..at both 
these schools were:- \ ; : ^ ' 

ACER Junior Non-Verbal tes.t'of general- ability,. * / ' / 

— GAP "Reading Comprehension tests^, B and^ R, 

^ • ' / 

* A Reading- Attitude test devised by the Research and< Curriculiim ^ 

' Branch.* , ^ 

* . * - ♦ ♦ ■ tt 

A spelling test based on* Afcvidson * s New Zealand lists. 

Conduct of the Study ' ' , / . - ^ ' 

• * 
From the results of these tests the students at /each school were 

paired on the criteria of sex, age; general ability, and* reading 
comprehension scores. At SchooJ. A 23 pairS, comprising average tb 
retarded readers were j^elected for Inclusion i^ the program^ At 
School B 29 pairs, comprising a3vancgd to average 'readers were\^elected 

- * . ' / 

Finally, each £>air of .students was- split and pupils wer^ rand- 
omly assigned to^ either the ejcperimental or the control group in each 
school. . * " : — , 

The mean scores and standard deviations for the experimental 
and controX groups from each school on. the variables of age, intelll- 
gencey ^d initial test results for reading comprehension, reading 
attitude and spelling, are shown in Table 1. , 

^*Only' children for whom- pr-e-test and^ ^st-test results, were 
available were included in the cuialysis,^ ^he Results of 18 match^ 
pairs frotn School A and 26 matched pairs/trom School B were availabler 



^able^l; Characteristics of Matcheq Pairs m 



Grade 5 at Both fechools* 

























SCHOOL A 






SCHOOL B. 




1 




Experimental 


^Contpol 


/* 


Experimental 


Control 








N=J8-^ 


' 

N= 18 
< • 


f ■ 

♦ 


N = 26 • 


•*N = 26 " 




AGE 


lllCuKll 


lOvrs 7mth^; 
6.4 


7.7 


.37(n.s.) 


* 1 0 vr<5 4 mth 
5.0 .. 


1 Ovrs 1 mth 
4.9' . 


03fn s 


- I.Q. 


.mean 
■ s.d. 


108.1 
12,6 


104.3 
. 10.1 


• .46(n,l) 


111.8 
• 12.2 * . 


109.8 - 
11.5 


"98(ri.s.) • 


READING 
COMPREH. 


mean 
s.d. 


«6;8 
13.7 


37.6 
14.6 


.74(n.s.) 


49:? 

' 1L5 


50.6 

11.7" . 


.78(n.s.) 


READING 
ATTITUDE 


mean 
ls.d. 


21.6' 
4.9 


23.3 
4.0 


'I.12(n.s.>' 


25.9 
■ . ; ;6.8; • 


26.6 
6.2 


■.41(n.s^ 


"spelling 


mean 
s.d. 


^ s — 

14.6 
5.9 


14.8 

5.9 . 


.05(n.s.) 

/ 


. 20.2 
4.0 


*20.5 

3.2 . 

4 


.25(n.s.) 



** t - test of significance of the difference between means - 



None of the differences betj^reen -the matched pair's in the experi-' 
mental and control groups on any of these variables was significant, 

* ) 

Experimental Group Activities ' ' , 

Time spent on the pTOgTom* The experimeint was condtacted ,in both 
schools dxiring a period of seven^ weeks. Lessons of 145 minutes duration 
were taken daily. • 

As a general rule*^ 3(7 minutes of this time were spent on activity 
. vgork and on exerc4ses in which the class participated as a sirigie group, 

* c * 

The remaining 15 minutes were spent on card material worked J.n 

small groups. Most of the card work was done orally, thus stressing 

the auditory^ vocal aspects asjtuch as possible,* QplHjnal group size was 

found^to be two child2;en for mo^t activities, although there were some 

activities that required groups of Jbhree, four ox eight children, 

• <• 

Lesson plans* The lesson to be taken ea(^^day^*was outlined on a 
sheet on w^ich* provision was made for entering the type of activity, 
materials used, notes on the lesson itself, and the corresponding 
psycholinguistic area. 



A3 the.ptrogf^' afdvanced-.and teachers- irecaine more skilful in. coping 
with the material and their groups, Jihey frequently 'diverged from their 
intended plan* and^ pursued interests whilc^ developed during. the lessons. 
Care was taken however tojensure that such developments were restricted 
to auditory" vocal activities. ' . • . - • ^ • 

^ Group work. Botl^ teachers and children showed a keen interest in 
the card activities during, the course of th^ experiments • A few -children 
who were reluctant to participate freely in the lessons taken by the 
teacher sinewed less restraint when. working in small groups with cards. 

. In the latter stages of the experiment children from ?chool B were 
very active in preparing^ their own cardis JEor each of t^e three psychp- 
linguistic areas. These' child-constructed cards finally comprised a 
substantial part .of the card system.^ ^Reading of material on. ^he cards 
was only an inqidentai activity^ The priinarV purpose of this" material * 
w^s to involve- the children in such activities as speaking, listening, 
^thinking and acting, " • 

♦ . * * 

Some problems were , experience^ with recording individual childxfen,*s 
progress through the card material. Associated with this was the diffi-^ 
culty encountered in ensuring an equal concentration by the child on ±he ' 
various, language areas dealt with in the cards, * . , • 

, The latter problem. was effectively resolved by separating the 
activity cards into sub-groups which correspond^ to the language axeas, 
then assigning letters of the alphabet to each card' in each sub-group. * 

, Children recorded their progress in individual* record booklets. 
The format of these was such "that the child 'could inmediately see.ffer 
himself how many activities' in 'each of the language areas he had 
completed. He cpuld therefore regulate his selection of activities to 
ensure a balanced program, i • 

• To help epsure that the cards were of suitable difficulty and 
interest level, provision was also made in the record booklets for 
comments on £he cards cop>leted4 Regular inspection of such comments, 
together with discussion with the children, enabled the teachers to 
i?\ake necessary adjustments to the ceords and was of much assistance in the 
preparation of new cards. ' ^ 



3. Sample acUvUy cards made by both teachers and children arc shown in Appendix 3. 
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Vontrol GrofUp Activities ^ * , 

While the, children in the experimental group undertook languJ[ge 
developoien£ . activities, children in the control group had additional 
reading sessions. ^ This involved reading from seT: books and supple- 
mentary readers* . . * < 



the Retesr 



At the end of the sfeven week program, the reading pomprehension, 
reading attitude and spelling tests were^'re-adrainistered to all Grade 5 
children in both schools. 
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.2. RESULTSf-^QF THE EXPERIMENT * ' 

keading Comprehension ? / . 

The major hypothesis was that the specially -devised oral language ' 

Program wodld effect improvement in the reading competence of the children 

• " ' t 

-Eviden;^ existed from previous experimental studies with atypical 

children indicating that such a program w5uld be likely to be successful 

with children \n the regular primary schools. Results are shown Uh Talkie 

2, for performances on the' test of reading cx^mprehension, ^ 

/ Table 2; "^Pre-Test and Post- Test Scores ' " * 

for Reading Comprehension 
I 



\ > 

— 1 « : 


SCHOOL A 


SCHOOL B 

♦ 


Experimental Control 


Experimental Control 


Pxe-test M^an 

Post-test Mean 

Me^n Gain. 

Mean Gain 
(months) 

Mean Difference 
in Gains between 
Groups 

t 


-36.8 37.6 • 
43.3 ^ 40.8 
6.5 3.2 * 

• 9 months 4 mc^nths 


• " 49.-7 50 ..6 
57.6 57.1 
7.9 6.5 

.8 months 6 months 


3.3 


1.4 


2.33* 


- il7 (n.s.) . 



* significant beyond thSe^.OS level 



Marked gaijis were ^rej^r ted -for all groups i^i reading comprehension. 
The reading gains fpr- the experimental groups however, were higher than 
for the control-groups at both school^. 

^-"'^ • - • . 

Whereas average progress in reading* coiH)rehension during the seven 
^ weeks would, presumably, have been approximately a 2 month gain, the pro- 
gress of ^he control group at School A was double this (4 months) while 
that o£^t5ie experimental gr^up was more than double again (9 months). 
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A t-test of the gains made J^y the experimental and conjt:rol groups 
in School .A showed tWat there was a significant dif^er|nce, . the^ . ' 
introduction of a sj^ecially devised language program into School A result- 
ed in a significant Improvement in reading competence. ' The GAP Reading O 
Comprehension Jtest iyjdicated that these children vfere of average to 
"below average compettervCe in reading, before the experiment commenced, T.he 
'Slanguage program .rectified this to some-^extent, and, as will be shown 
later, brought the reading age of these children closer to, their equiv- 
alent chronological age. ' • - 

" * In School B bot^i t±e/^xperimental and the control g^oup showed 
' better than average progress/ Although the mean gain .mad^ by tl^e exper-- . 
Omental group wafe grea,ter than that madelby the cbntrpl g^o'^^ C8 months 
' and 6 months , respectively ) , the difference was not sign^i^cant, 

• ^ . * ^ ' • * 

Since the pre-test scores indicated 'Jbhat *the children in^ both the 

.e^^erijnentai and "control groups at School B were^ reading in advance of 

•*:their own chronplogical ages, the fact that the oral, language program^ did 

^ot pjroduce Significantly greater, g&ins than the supplementary reading 

* program was* not unexpected.,* 

'ft . ■ . o » 

* \ Pre- test and post-test/readihg ages and' chronological ages for. 
..Experimental and control ofrdups at both schools. are compared in Figure 1. 

' * , ^ ' ' ' ' ' ' ^ " * ^ 

^ in*,School B, the prej-test and jpost-test results indicated that the 
mean-reading ages ' of both the experimental and control groups were greater 
than theiSr mean chronological '^g^s . In School A, however ,^ both the pre- 
test .and post-test results showed tlte-we^ reading ages of the two groups 
to be below their mean chronological 'ag^s:» 

By the ^ehd of the program the .experimental and '^pg'n^roJ^^ in 
School B welre reading 11 months and 10 months ./above their chrcStolpgical 
ages, respectively, and had made mean reading gains of 8 months and "6 months 
respectively. \ ' ' ' ' . ^ " 

. ,ln Figure 1 it can be seen 'that there was considerable improvement 
fox the experimental group in School A as a result^of the qral language 
prograin* Gains in the control, group following , supplementary reading activities 
were sigftif icantly less . . • ' * . 

Further analyses of the data including both level of intelligence 
and sex. as. factors indicated that there were no significant differences 
between the gains made by the upper and lower hal\^es of the groups on 
intelligence or between the gains made by males and females. 

•" . ^ 

Slight changes in reading attitude were evident when the mean gains 
.between the experimental and control groups at each. school were compared, 



Figure 1: .Mean Pre-Jest and Post-Test Rgadihg Ages and Chronological 
» / ^ • ^ " ' ' . 

Ages for Experimental and Control Groups at Both Schools 



11.8- 



N 



School B. 



^ IIVA - i9^ve average to average readers') 



Id 



11:0" 



10.8 



M 

I IP.4 



5 10. 0|- 
Id 

Pt4 



9.8 



9.4 



9.0 



Post-test 7c Experimental 

Control / ^ 




est 



* h 



Sctool A • ' 
(Retarded to. average readers) 

Experimental 

% 

Post-test 
^ Control 




Pre-test 



1016 " , ' 1.1.0 

Chronological Age (Years and Months) 
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9. ■ 

Table 3^hpWs these changes, Mt also indicates the results^ 
t-tests of gatihs made by matched .pairs/ . / 

• . j^able 3; gire-Test and Post-Test s6ox^s 
, for Reading Attitude 



.the 



Pre-test Mean 
Post-test Mean 
Mean Change . ^ 
s 

Mean Difference 
in .Changes 

^ ;^^etween.-Groups 



SCHOQL~A — 



Experimental Control 



21:6 
21.3 
0.3 



.23.^3 
2:^43. 
1.0> 



,24 (n.s.) 



SCHOOL B 



Experimental Control 



25.9 
24.9 , 
^ 1.0 • 



26.6 
25.4 
1.2 



.2 



.48(n.s.) 



The mean changes in attitude 'score for all groups were^in the 
direction of less favpurabie attitudes. However/ for neither' Schpol 
was, ^e ai.fJEerence~ih-mean-change between experfilental and cohtrpl * 
groXips significant. <> \ ' 

^ These results do not support 'the hypothesis that the specially 
devised language program based on auditory vocal albilities would ef ject. . 
intprovement in reading attitude.^ / 

' It must' be. noted, however, that^the course was spread over a 
period di only seven wfteks and the time spent on reading by the ,^peri- 
m^htal groups was severely reduced during this j time; Following an in- 
crease in reading competence, it may be that attitudes to" reading do'in 
fact change. However,, this may not be evident in^the short term. Further 
tests of attitudes to.waxds' reading followd^jj^ij^&i^ of the 

normal, reading* program with th^sq groups. ^0^0BuililY indicate signific- 
ant changes in attitudes • * V*^"*^^^ 

Spelling Ability ' ■ 

All groups made slight spelling gairis, the greatest .gain being made 
by the experimental group ' in School A. The pre-test and post-test scores 
for spelling are shoWh in Table^ 4. ^ I "* , * ' 



.- 10.. 



Table 4: Pre-Test and Post-Test Scores 
for Spelling 





SCHOOL A ' 


- - ». - 

SCHOOL B » 


Experimental Control 


Experimental Control 


Pre-test Mean 
Post-test Mean" 
. Mean .Gain 

Mean difference 

in Gains» 
' between^ Groups 
* f 

t 


14.6 14 8 
16.5 16.0 
1.9 1.2 


21.5 21.3 
,1.3 0.8* : 


.7 


.5 


.95(n.s.) 


.89(n.s.) 

. ,>■ ^ - 



The t-test of the difference in gains made by the experimental and 
control groups indicated that the spelling gains were not significantly 
better fdt th^ experimental group in either school. The specially devis- 
*ed language ^pro.gram based on auditory vocal abilities did not, therefcre,. 
ef f ect^ improvement in the spelling ability^ of children in the regujar 
primary school. * 
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. 3, CONCLUSIONS 

In this study, it was hypothesized *that a specially devised language 
program based on ayditory vocal abilities would effject improvements, 
greater than those which, result from supplementary reading activities, in" 
the reading competence, ^reading attitude and spelling ability of cliild- ' 
ren^i'n'the regular primary school, • ; , 

A study of the perfoirmances of children in Grade 5 classes in two 
regular primary schools produced the following results. 

Reading Competence . / ... 

,(i) The improvement of students, ave;rage to below average . in 

j^eading ability, was significantly greater, fpr students in 
■ the oral language program than for" those in the' supplement- 
ary reading program. - - . *^ - 

(ii) With students average-^o above average in reading ability, 
the improvements of students; in the oral language program-, 
were not significantly* greater than those of students in the 
supplementary reading program', * • v - •« . 

The general conclusions suggested by these J|RSults appear to be 
that: * * ' 

(i) Reading coihp^£ehce' is influenced by .primary language 

* competence. » ^ . ^ — , 

(ii) A rem.edial program in primary school reading would be more 
^ ^ , ' fef f eetive if it included language activities' based on the 

auditory vocal aspects of primary language. ' , . . 

(iii) Traditionally, the' conventional remediatip'n for children in 
the regular primary school with reading agejB below their 
chronological age has been .extra reading. The assumption has 
been that the'^more reading a child does the better reader lie 

* will become. v.- 

. / V ' / ' 

The results of the present study .sugg^est that a re-appraisal 

of this view I's needed. This, conclusion is supported by the 

results of earlier research with physically and mentally 

handicapped children.. ' ' 

(iv) The experimental group which made significant gains did 'so in 

. * the comparatively short time of seven weeks. The results of , 
this study suggest that an 'fextended prograim would increase 
^ reading competence at all reading levels in the regular prim-^ 

ary school. It would* seent^that a progr^'of longer duration, 
or one which foifmed part of the normal English program, 
would be v,ery beneficial to all chil<5ren*s reading. ^ 



Spelling 'Ability and Reading Attitude ' * 1; 

" ' ■ - li 

(v) Spelling ability and reading attitude were not significantly 
changed by the or^l language program during the sevenj 'weeks 
the program' was in operation. . Investigations over 'a longer ' 
i)eriod may indicate that there ar^, in fyit^ylong term. jshanges./' 
This would appear to be a matter deserving further inyestigatioa. 



APPENDIX 1 

DEPARTMENT OF 'EDUCATION . ' " ■ 

RESEARCH AND CURRICULUM<^ BRANCH - -R I TEST (GR,5) 

NAME: AGE::.,.,yrs • • • .laths " ' 



BOY/GIRL • ^ . ' , . 


. . DAT 






PART A " " . ^ 
Practice' Example: 


YES 


yes 


don?t 
know ' 


no 


: 


SchcxJl holidays should bg* shorter. 
























1. I like to read^bn holidays. 




i *^ 




< 








T 








2. Books with some pictures or .drawings 












on every page are best.^ 






• 






3. There are a lot of books in the 


* 










library 1 want to read.* 

• • • * f ; ■ V ■ 
























4. L am a good reader. ^ - 








ft 




> 












S. I like to read books to my family • 




* 




















6. I like to- tell someone . about 












storie^^ T read. - 












7. I'd like to read more books. 












♦ 

0 J 









ERIC , ^ ^9 
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APPENDIX 2 

. RESEARCH AND CURRICULUM fiRANCH - SPELLING ' ' ; 

^. . ' ' 

'Read- dlou<? each complete sentenqe below and allqw sufficient time for 
children .to write in the missing words. * 

^ . . *^ V 

1. . It was not easy to put the glove on the baby's hand. 
' y Write 'hand*. ^ ^ * ^ c 

•* * 
^ 2; - My favoiirite colour is green. 

^3.^ ■ The fire burned brightly. 

' ' ^ *. 

.4 . John ^tried to put his bgot-olTttie wrong foot. ' 

^ 5. S : '^Manyi ptepple went to the concert. , ' 

'6. ^ Bears love to eat horiey. ; , 

?. The ^lion i^'-a savage animal. * ^ . 

8. There was^a hedge kll round -th^ field. ' 

'\ * ' * ' * \ '^^ ' ' ' " ^ . , - 

^ . . * * ' * * 

.9/ Jack'Wa^ :^ude :but Jill^ was polite^ " ' 
« • ■ 

10.- There was a fountain in the park. 

^11. The. hunter cartied :a rifle on his shoulder ^ 
• t 

12. * lYou can have a piec^' of cake for tea. " 

13. It is usually best to rinse soapy clothes in warm waterl; 

14. She was certain that it 'would rain.- 

'15. Let him peel the orange for you* * - • . 

16. The* mudguard on his bicycle was broken, 

17. The children were asked ta siijg their favourite .songS. 
la. A bough' of the tree was broken. ^ ' 

19. There was a comfortable < mattress on the bed. 

20. . Mary *cut, the paper with the scissors . ' 4 



APPENDIX 3 



A. * Teacher made ^pard . This particular dard formed^the basis of a 

group act ivitjj^with a child reading the words ^to competingf groupis 



of children. \ 



\ AUDITORY VOCAL ASSOCIATION 

. \ * • " • 

PT^t these words in their ^ teams ^ ' ^ "^Si^ 

tent,' stove, blouse, bed,^ rope, shorts, dress, poles,' cuptains, 
campfire, shirt, chair. * • . , . 

Clothes ^ House Camping 

••••• ' if 

Here' are the beginnings of some sentences « ,Find the best ending. 

Put^ its number irl the spaces . ' ' 

1 • I They want hfer to 'learn «•..,,,;•, « 

2. Everyone stood up and 

3 . Father fixed the canoe with ..,».».«•» ' 

4. The children ran to their • • i.,'f t t • 

5 . • Kahvj often mikes * 

, .1. clapped and cheered 5. stop and iisten-^ 

2. pen and pencil , 6. mothers and fathers ' 

3. dresses and bloUses ^ • 7. cooking and sewing . 

4. hammer and nails 8. snake and crocodile* 



2i 



/ 



'B» • Child made card « Children worked on this car4 • in >groups of four- 



AUDITORY VOCAL ASSOCIATION 
/ ^ . - No^ 19 

^^RITING ADS / 

, / 

'Think of words that you would 'use* to , sell WOSH, BROWN 's BABY FOOD and ^ 
CHUNKIER ■ ^ • / 

.;• -a " . , / ..- 

iRemeinbef to use words, that tell about taste, smell, .sight, feeling 
or touch. * ' ^ / . 

« • - • ^ ' - * 

Made by Jacqueline. Dodds 



